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Document control 
No Details Pages / sections 
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Whole policy 

2 
Updated to reflect Department for Education guidance: 
Restrictive interventions, including use of reasonable force, 
in schools: Guidance for schools in England, April 2026. 

Sections 2, 7, D, E 
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Sections D and E 
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Reporting and recording arrangements updated to reflect 
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restrictive intervention, follow-up and parent communication 
records. 
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5 Physical intervention training provider updated to Staff 
Safety Training Ltd. Section D 

6 
Social Emotional Wellbeing Team included as a key element 
of proactive support, coaching, regulation planning, debrief 
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Next review date: Summer term 2028 

This policy should be read alongside Riverside School’s Safeguarding and Child Protection Policy, Anti-Bullying Policy, 
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Chill-Out Rooms when Managing Challenging Behaviour. 
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INTRODUCTION 
 

At Riverside School, we understand behaviour as a form of communication. Many of our students 

communicate distress, anxiety, confusion, sensory need, pain, frustration, fear, excitement, avoidance, 

or a need for connection through their actions. Our task is to notice, listen, interpret and respond 

safely, consistently and respectfully. 

When helping students with their personal development and the management of their own behaviour, 

we aim to: 

• Help all students develop high self-esteem, independence skills and an enthusiastic attitude to life 

and learning. 

• Provide a safe, healthy and stimulating learning environment where clear boundaries for students 

are respectfully communicated and consistently reinforced. 

• Develop students’ communication skills and encourage self-confidence and a positive attitude to 

learning, enabling all students to interact effectively, express their preferences and needs and 

participate in decision-making. 

• Develop students’ relationship skills, encouraging shared values and sensitivity to others, and 

promoting self- and peer-advocacy. 

• Reduce the need for restrictive interventions through early support, prevention, skilled 

communication, environmental adjustment, proactive planning and de-escalation. 

• Ensure that any restrictive intervention, including reasonable force, restraint or seclusion, is only 

used when necessary, proportionate, lawful, for the least amount of time, and with the student’s 

dignity, welfare and communication needs at the centre of decision-making. 

This policy is informed by the Department for Education guidance Restrictive interventions, including 

use of reasonable force, in schools: Guidance for schools in England, April 2026. The statutory 

element of that guidance requires schools to have regard to recording and reporting significant 

incidents involving the use of force, and the 2025 regulations introduce legal duties for recording and 

reporting seclusion and restraint. 
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POLICY SECTIONS 

1. Behaviour management leads and whole-school responsibility 

• It is the collective responsibility of the whole adult community at Riverside, including staff, 

governors, students, volunteers, friends and supporters, under the direction of the Headteacher, to 

develop and maintain high standards of behaviour through skilled support for students. 

• The Headteacher retains overall responsibility for behaviour, safety and the implementation of this 

policy. 

• The Deputy Headteacher and Assistant Headteachers / senior leaders responsible for Personal 

Development, Behaviour, Safeguarding and Inclusion work together to develop protocols, analyse 

patterns, support staff and ensure that practice is consistent across the school. 

• Pathway and class leaders are responsible for ensuring that Behaviour Profiles, risk assessments 

and individual regulation plans are known, used, reviewed and communicated to relevant staff. 

• The school’s Behaviour Lead and Social Emotional Wellbeing Team support staff with creative, 

proactive and therapeutic approaches to behaviour, and may respond to alerts or significant 

incidents when required. 

• All behaviour incidents, significant incidents, restrictive interventions, seclusion or restraint 

incidents, parent communication, debriefs and agreed follow-up actions are recorded on CPOMS. 

CPOMS is the school’s central reporting and chronology system for behaviour and safeguarding-

related information. 

• The school uses CPOMS information to identify patterns, review the impact of support, inform 

individual programmes and provide appropriate analysis to senior leaders and governors. 

2. General principles 

• Many students at Riverside have low self-esteem. Raising it is fundamental to their making a 

success of their lives. When managing behaviour, it is essential to preserve a student’s dignity and 

self-esteem. 

• Teaching social skills, emotional regulation and communication, and looking for positive, creative 

strategies to help students cope with their difficulties, is more likely to be successful in the long 

term than punishment. 

• Students at Riverside have a very wide range of learning disabilities and need careful explanation, 

for example through photographs, symbols, objects of reference, signing, modelling, repetition, 

social stories and role-play, to help them understand why certain behaviour is necessary. 

• Many students at Riverside have emotional, sensory, communication and behavioural needs that 

require a structured, consistent approach and a high level of staff skill to manage effectively. 

• It is important that adults in the school display the same qualities they seek to foster in our student 

group: calmness, respect, kindness, honesty, consistency, empathy and the ability to repair 

relationships. 

• The school believes that confident, well-supported staff are an essential component in developing 

effective student behaviour support. 

• Staff should be aware that certain times of the school year may bring an increased risk of incidents 

of challenging behaviour. These include periods leading up to holidays, residential trips, changes 

in routine, staff absence, annual review periods, transition points, timetable changes, transport 

issues, and times when students are managing significant events at home. 

• At Riverside we aim to develop the appropriate staff skills for the effective management of 

challenging behaviour through a commitment to a rigorous CPD programme, including behaviour 
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as communication, autism, communication, Zones of Regulation, relationships, classroom 

environment, PBS, safeguarding, dynamic risk assessment and restrictive intervention training. 

• Restrictive interventions are not behaviour management techniques of first resort. They are safety 

measures. Staff must always consider whether there is a less restrictive, more effective way to 

manage the situation. 

• Where a restrictive intervention is used, staff must consider whether it is necessary, proportionate, 

reasonable in the circumstances, and in the student’s welfare interests. The least restrictive 

intervention must be used for the least amount of time necessary to reduce the immediate risk. 

• Riverside will not operate a “no contact” policy. Appropriate physical contact may be necessary 

and helpful, for example to comfort a distressed student, guide a student safely, provide first aid, 

support personal care, help a student access a chosen regulation space, or prevent immediate 

harm. 

3. Communication and learning 

• A student’s behaviour is often governed by the level of anxiety and arousal they are experiencing. 

• Challenging behaviour is often the result of a student feeling frustrated, confused, over-stimulated, 

under-stimulated, in pain, worried, unsafe or unable to communicate effectively. 

• We will seek to reduce the risk of challenging behaviour by ensuring that every student with limited 

or no speech has a functional communication system and that our learning expectations are 

appropriate and accessible. 

• Riverside uses a Total Communication approach. Staff should use spoken language, symbols, 

signing, objects, visuals, gestures, modelling, communication aids and other agreed individual 

communication methods as appropriate. 

• Staff should use language that is clear, calm and simple. During dysregulation, staff should reduce 

language, give processing time, and use known communication supports. 

• Curriculum, lesson planning and classroom organisation should support regulation, attention, 

success, independence and meaningful communication. 

4. School rules 

• Students need to understand, as far as they are able to, the reasons behind school rules. Reading, 

individual work, class discussion, social stories and assemblies can help this process. 

• Since complex language can be difficult for many students, rules and acceptable behaviour are 

also demonstrated through role-play, signing, photographs, objects, visuals, symbols, video 

modelling and adult modelling. 

• Assemblies, class meetings, School Council, tutor time and restorative conversations are used to 

draw attention to and promote school expectations. 

• Parents are made aware of school expectations as part of induction arrangements and through 

ongoing communication with class teams and senior staff where appropriate. 

• Rules and boundaries must be consistently reinforced, but always in a way that is proportionate to 

the student’s age, understanding, disability, communication needs, sensory profile, emotional 

development and wider context. 
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5. Approaches to encouraging positive behaviour 
The main approach to encouraging positive behaviour in students is through valuing them as 

individuals and recognising their contribution in lessons and to the life of the school. This can be 

achieved by: 

• Regular praise and encouragement, adapted to the student’s communication and sensory 

preferences. 

• Reminding students of present and past successes. 

• Showing work to the class, other classes or staff, where this is meaningful and does not cause 

anxiety for the student. 

• Students showing or explaining work to others, usually towards the end of lessons to minimise 

disruption. 

• Encouraging students to discuss their work, choices, feelings and achievements using their 

preferred communication method. 

• Celebrating achievement in assemblies, displays, certificates, phone calls home, postcards, emails 

and direct praise. 

• Students taking good work home to show parents or carers. 

• Using progress cards, personalised motivators or self-monitoring approaches for students who can 

understand and benefit from them. 

• Giving students meaningful responsibility, such as classroom jobs, peer support roles and 

opportunities to contribute to the school community. 

• Supporting students to repair relationships and “put things right” after difficulties, rather than 

defining them by the incident. 

 

6. Positive Behaviour Support (PBS) 

• Riverside is committed to Positive Behaviour Support as a comprehensive approach to 

assessment, planning and intervention. 

• PBS focuses on understanding and addressing the young person’s needs, communication, 

environment, relationships, sensory profile, emotional wellbeing, home context and overall quality 

of life. 

• PBS looks beyond the behaviour itself and addresses the social, emotional, cognitive, sensory, 

communication and environmental factors influencing the behaviour. 

• PBS at Riverside is preventative and proactive. It aims to reduce distress, increase quality of life, 

improve communication and reduce the likelihood that restrictive interventions will be needed. 

• PBS approaches should be reflected in Behaviour Profiles, risk assessments, regulation plans, 

class routines, curriculum planning and staff practice. 

• Where behaviour presents a significant risk, PBS planning should include analysis of triggers, 

setting events, early warning signs, successful regulation strategies, communication needs, 

environmental adjustments, staff responses, post-incident repair and review arrangements. 
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7. Behaviour Profiles, risk assessment and individual planning 

• Behaviour Profiles summarise key strategies known to work with individual students so that all staff 

can adopt a consistent approach in ensuring the student is safe, settled, happy and learning 

effectively. 

• Profiles can be helpful in changing an entrenched pattern of behaviour and in reducing the need 

for reactive or restrictive approaches. 

• Behaviour Profiles are RAG-rated: Green, Amber and Red. The Green Zone describes where we 

would want the student to be as much as possible and how staff can help keep them there. The 

Amber Zone describes how the student presents and what staff should do if they are experiencing 

agitation or unhappiness. The Red Zone describes high levels of distress or risk and what staff 

should do to intervene safely. Only a minority of students will require Red Zone strategies involving 

restrictive intervention. 

• Behaviour Profiles should include the student’s communication system, known triggers, sensory 

needs, health needs, emotional wellbeing needs, successful co-regulation strategies, preferred 

adults or activities, and strategies that should be avoided because they are known to escalate 

distress. 

• Where there is an identified risk of restrictive intervention, reasonable force, restraint or seclusion 

being required, a written risk assessment must be in place and reviewed following significant 

incidents. 

• Where appropriate, Behaviour Profiles and risk assessments should be co-produced with the 

student, parents or carers, class staff, the Social Emotional Wellbeing Team, SALT, OT, nursing, 

educational psychology, CAMHS-LD and other relevant professionals. 

• Where a student has a disability, Riverside will make reasonable adjustments to avoid 

disadvantage and to support the student to participate in school life. 

• Behaviour Profiles should be reviewed at least annually, and more regularly if incidents increase, 

strategies stop working, there is a significant incident, there is a change in placement, staffing or 

medical need, or new information becomes available. 

• Copies of current Behaviour Profiles and risk assessments should be accessible to all relevant 

staff, while maintaining the student’s dignity and confidentiality. 

• Updates, significant incidents, reviews and agreed changes to strategies must be recorded on 

CPOMS. 

Sound principles are: 

• Involve the student where appropriate. 

• Seek parental and home support. 

• Ensure there is a good chance of success. If targets are too high, students will fail. 

• Concentrate on one aspect of the range of behaviours at a time where possible. 

• Keep it simple, using visual reminders such as smiley faces, traffic lights, Zones of Regulation, 

first/then boards or shading parts of a picture at intervals where this supports understanding. 

• Encourage higher-functioning students to self-monitor and reflect in a way that is accessible 

and not shaming. 

• Any rewards built into a Profile should be carefully considered and, if food-related, should only 

be considered in the context of individual dietary, health and safeguarding issues. 

• Consider referral through the school’s multidisciplinary systems, including CAMHS-LD, school 

nursing, SALT, OT, educational psychology or social care where appropriate. 
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• Remember that the Headteacher, senior leaders, Social Emotional Wellbeing Team, SALTs, 

therapists and EPs are available to discuss ideas and support long-term strategies for 

managing challenging behaviour. 

8. Social Emotional Wellbeing Team 
The Social Emotional Wellbeing Team (SEWT) is a key part of Riverside’s proactive approach to 

behaviour as communication. The team supports students, class teams and families by helping to 

understand the emotional, sensory, relational and environmental factors that sit underneath behaviour. 

• Supporting early identification of triggers, patterns and unmet needs. 

• Working with class teams to develop targeted regulation plans and practical strategies that can be 

embedded into daily routines. 

• Coaching staff in proactive approaches, positive language, co-regulation, de-escalation, Zones of 

Regulation, relationship repair and reflective practice. 

• Supporting Behaviour Profile reviews and the development of individual support plans for students 

whose behaviour indicates significant distress or risk. 

• Helping staff consider environmental adjustments, predictable routines, sensory supports and 

communication approaches before behaviour escalates. 

• Supporting students following incidents, including helping them reflect, regulate, repair and return to 

learning where appropriate. 

• Supporting staff after incidents through debrief, reflection and identification of next steps. 

• Contributing to CPOMS review and analysis where patterns indicate that additional support or a change 

of strategy is needed. 

• Working with families, where appropriate, to build shared understanding and consistency between 

home and school. 

SEWT involvement does not replace the responsibility of class teams, senior leaders or safeguarding 

leads. Rather, the team strengthens the school’s capacity to respond early, skillfully and consistently, 

with behaviour understood as communication rather than simply non-compliance. 

9. Bullying 
Riverside is committed to providing a caring, friendly and safe environment. Attempts to enhance the 

level of self-esteem, confidence and social functioning of any child will fail unless supported by an 

organisation which offers respect and recognition to each individual student. 

Examples of bullying include: hitting, kicking, punching, spitting; insulting family or friends; racist, 

sexist, homophobic, biphobic or transphobic bullying; sexual harassment; harmful sexualised 

behaviour; malicious texting; abuse on social media; teasing someone about their disability; 

deliberately leaving someone out of a group; forcing someone to do something they do not want to do; 

preventing someone from doing something they do want to do; making fun of someone because they 

find something difficult; making fun of someone because of how they look or behave; and deliberately 

making someone feel bad about themselves. 

• Riverside’s Anti-Bullying Policy sets out what bullying is and the school’s approaches to ensuring 

bullying is rare and dealt with effectively. 

• Students are encouraged and supported to tell an adult about any bullying they experience or of which 

they may be aware. 

• Awareness of bullying and how the school can prevent it is promoted through assemblies, stories, role-

play, class meetings, School Council, PSHE, Relationships Education and individual work. 
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• All bullying, prejudice-related incidents and child-on-child concerns must be recorded on CPOMS and 

followed up in line with safeguarding procedures. 

• The school remains particularly vigilant about sexual abuse, sexual harassment and harmful sexualised 

behaviour, ensuring that girls’ voices and the voices of all vulnerable students are actively supported 

according to each student’s level of communication. 

10. Looked After Children (Children in Care and adopted students) 

• Children’s early experiences have a significant impact on their development and future life chances. 

• As a result of their experiences before entering care or adoption, and during care, Children in Care and 

adopted children may be at greater risk of under-achievement, trauma responses, attachment 

difficulties, anxiety and behaviour that communicates distress. 

• School staff are trained and supported to be attachment-aware and trauma-informed, and are vigilant in 

monitoring the progress and wellbeing of students whose experiences fit this scenario. 

• The aim is to enhance staff knowledge and skills in understanding and effectively supporting not only 

Children in Care and adopted students, but all students for whom this approach is helpful. 

• The Designated Teacher, DSLs, class teams, SEWT and relevant professionals will work together to 

ensure that behaviour support is linked to the student’s Personal Education Plan and wider care 

planning where appropriate. 

11. Autistic students and students with sensory needs 

• Since Riverside has a high percentage of autistic students, it is important that all staff are aware of 

autism, sensory processing differences, communication differences and effective strategies to use 

when supporting autistic students whose behaviour communicates distress or unmet need. 

• Staff at Riverside understand that social communication differences, flexibility of thought, sensory 

processing, anxiety, executive functioning and predictability can influence the way a student interacts, 

communicates and experiences their surroundings. 

• Autistic students and students with sensory needs are supported through structured routines, visual 

information, individualised communication systems, sensory regulation strategies, predictable 

transitions and staff who know their individual needs well. 

• Briefings, class meetings, pathway meetings, Behaviour Profile updates and CPOMS records are used 

to inform staff of any changes to an autistic student’s presentation, risk, behaviour or support needs. 

• Staff should consider pain, sensory overload, unfamiliar situations, changes in routine, uncertainty, 

fear, communication breakdown and fatigue as possible triggers before assuming deliberate 

misbehaviour. 

• Riverside’s Understanding Autism at Riverside guidance should be read alongside this policy. 

12. Transitions into and from the school 

• The majority of students join Riverside at the start of Year 7 and leave at the end of Year 11 or Year 14. 

However, on occasions students may arrive and leave at other ages. 

• All students are visited by Riverside staff in their feeder school where possible. Staff hold mutual 

discussions and key documents are shared prior to the student’s arrival, in particular behaviour, 

communication, medical and safeguarding records. 

• Class teams, senior leaders, SEWT and therapists use this information to prepare the environment, 

staff strategies and individual support before the student starts. 

• For students transferring out of Riverside, the same principles apply. The school ensures that the new 

placement is fully informed about the student’s communication, regulation, behaviour support, risk 

assessment and safeguarding needs. 
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• Transitions within Riverside, including new classes, new pathways, new staff, new timetables and 

changes to transport, should be planned carefully for students likely to find change difficult. 

13. Parental support and communication 

• Parents and carers are partners in understanding behaviour as communication. Their knowledge of 

their child is valued and should inform Behaviour Profiles, regulation plans, risk assessments and 

review meetings. 

• Guidelines for new parents, explaining how we work in a user-friendly way, are helpful. Parents are 

made aware of school rules and expectations as part of induction arrangements. 

• It is often helpful to invite parents into school to discuss how we can work together to effectively support 

their child’s challenging behaviour. 

• The school’s speech and language therapists, SEWT, class teams and senior staff may work closely 

with parents, and may discuss ways of managing challenging behaviour through improving 

communication, regulation and consistency. 

• Parents are alerted through school information to the fact that they may request a copy of this policy 

and/or discuss the policy with a senior member of staff. 

• Where a significant incident involving use of force, seclusion or restraint occurs, parents must be 

informed as soon as practicable, and staff should endeavour to do this no later than the same day, 

unless one of the legal exceptions applies. 

• Parent communication following significant incidents, including what has been shared, when and by 

whom, must be recorded on CPOMS. 

• Best practice is to invite parents to a follow-up discussion where appropriate. This may consider 

triggers, warning signs, whether the Behaviour Profile was followed, how effective de-escalation was, 

and what might be done differently in future. 

14. Support for staff 
It is important that all staff have good working relationships in order to ensure that consistent, well-

informed, skilled and mutually supportive approaches to the management of challenging behaviour are 

fully embedded in the school. 

This is ensured by: 

• Students having respect for all staff, irrespective of status. 

• Teachers and support staff helping each other and developing consistency in supporting students. 

• Discussion time to share and develop ideas and agree expectations between teachers and support 

staff. 

• Ensuring induction procedures are followed for all new staff and that they have access to relevant 

Behaviour Profiles, risk assessments, CPOMS information, safeguarding information and opportunities 

to observe experienced staff. 

• Support staff attached to more than one class sharing relevant information appropriately. 

• Adults dealing with challenging behaviour being supported and empowered when handling conflict. 

• Ensuring time is made during the school day for staff to have time out from class and/or to discuss 

issues arising from a major incident. 

• A senior member of staff, SEWT member or appropriate colleague offering a debrief after significant 

incidents, with space for reflection, reassurance, learning and relationship repair. 

• Where appropriate, staff being supported to access occupational health, counselling, supervision or 

additional professional support following serious or repeated incidents. 

• Senior leaders offering resources, coaching and training to inform and develop staff skills and 

knowledge in managing challenging behaviour. 
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• Using CPOMS data to identify staff training needs, repeated incident patterns, high-risk times or areas, 

and the effectiveness of strategies. 

15. Governors 

• The Governing Board receives regular reports on behaviour in the school, including analysis of serious 

incidents, suspensions, bullying, prejudice-related incidents and restrictive interventions. 

• Governors ensure that the school pursues policies to promote positive behaviour and minimise the 

need for restrictive interventions. 

• Governors must take reasonable steps to ensure that school procedures for recording and reporting the 

use of force, seclusion and restraint are complied with. 

• Governors should review and interrogate CPOMS-derived behaviour and restrictive intervention data to 

identify improvements to policy and practice, areas for staff learning, repeat patterns and triggers, and 

any disproportionate use affecting students who share protected characteristics, have SEN, or have 

other vulnerabilities. 

• Governors monitor practice through Headteacher reports, link governor visits and review of relevant 

school evidence. 

PRACTICAL ADVICE SECTIONS 

A. Classroom organisation and learning environments 

• A class timetable for the day and/or week is displayed in each classroom. Usually this will be a visual 

timetable. 

• Students should begin the day with quiet reading, table activities, sensory regulation, circle time or 

another settling routine suitable for the class. 

• Equipment should be centrally stored, accessible and clearly labelled. 

• Students who are able to should put equipment away at the end of each lesson. 

• All students should be encouraged to take responsibility for their environment and classroom resources 

according to their capacity to do so. 

• There should be a variety of experiences working singly, in pairs and in groups, taking account of 

students’ communication, sensory and social needs. 

• For students who can manage this, work should be regularly marked, shared and discussed in 

accordance with the school’s feedback and assessment approaches. 

• Schemes of work and lesson planning should provide stimulating, meaningful and accessible lessons 

that encourage students’ interest and create a positive working atmosphere. 

• Students’ individual Behaviour Profiles and risk assessments should be readily accessible to relevant 

staff, bearing in mind students’ dignity and confidentiality. 

• Class teams should think carefully about seating, lighting, sound, sensory load, clutter, transitions, 

demands, predictability, adult positioning and known triggers. 

• In an emergency staff can call a Green, Amber or Red Alert for help. 

B. Breaktimes, lunchtimes and unstructured times 

• Involving students in activities is the best way of reducing the possibility of conflict. Active, social, quiet 

and sensory alternatives should be available as appropriate. 

• Respect for each other, and for all staff, underpins productive and enjoyable break and lunchtime 

sessions. A consistent approach by all staff towards all students is imperative. 

• Senior leaders ensure that lunchtime supervisors and other duty staff receive appropriate training and 

support in carrying out their roles effectively. 
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• Staff duties and locations are clearly organised and explained to all staff concerned. Briefings are used 

to share key information. 

• Senior members of staff should be on duty during lunchtimes and their duties and whereabouts 

displayed on a rota list. 

• Students who find unstructured time difficult should have planned support, including known activities, 

safe spaces, sensory regulation options, identified adults and clear routines. 

• If challenging behaviour occurs, students should be supported to reflect according to their level of 

understanding, communication and regulation. Responses may include verbal or visual reminders, 

supported apology, restorative repair, temporary movement to a quieter space, or involvement of senior 

staff or SEWT where required. 

• Any significant incident, safeguarding concern, prejudice-related incident, physical intervention, injury, 

seclusion or restraint must be recorded on CPOMS. 

C. If things go wrong 
Helpful steps: 

• Remain calm, confident and respectful. Think about non-confrontational body language, facial 

expression, tone of voice and personal space. 

• Give a calm verbal, visual or signed reminder of the activity or expectation. 

• Reduce language and avoid overloading a distressed student with too many demands. 

• Acknowledge the student’s feelings and seek to understand what the behaviour may be 

communicating. 

• Use known regulation strategies from the student’s Behaviour Profile, including sensory tools, 

movement, quiet space, preferred communication, distraction, special interest, choice, time, space or 

change of adult. 

• Use peaceful resistance where appropriate: ignore low-level behaviour, give occasional reminders of 

what needs to be done, and positively praise other students doing well. 

• If the student is verbally aggressive or distressed, consider moving the audience, reducing demands, 

offering a calm space or asking another adult to support. 

• Chill-out rooms or regulation spaces can be used when appropriate and in line with the relevant school 

policy. They must not be used as punishment, and students must be supervised appropriately. 

• If staff consider it would be unwise to intervene further, assistance should be sought from a senior 

member of staff, Behaviour Lead or SEWT through the alert system. 

• Once the student has settled, they will be supported to understand the conditions for returning to class 

or the next activity. Students should be praised and encouraged once they begin to regulate and 

comply with requests. 

• Where possible, help to “pull students through” by asking, “How can we sort out this problem?” 

Separate the behaviour from the student and offer a route back. 

• As far as possible, keep the lesson flowing for the rest of the class. Sometimes it is better to move the 

rest of the class to another space while the teacher or known adult stays with the student who is 

distressed. 

Green / Amber / Red Alert: 

• Green Alert - the teacher would appreciate a senior member of staff, Behaviour Lead or SEWT member 

visiting the class before the end of the lesson to check that all is well. 

• Amber Alert - things are very difficult in class and a senior member of staff, Behaviour Lead or SEWT 

member is required to come to the class as soon as possible, usually within 5 minutes. 

• Red Alert - emergency situation. There is a serious and immediate threat to the health and safety of 

people in the vicinity. Immediate assistance is required, overriding all other priorities. 
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• Alerts are called through the current school phone alert system. At the time of writing, staff dial 1-2-3 

initially. If the call is not picked up, staff can dial 7-5-5 to contact the Behaviour Lead. The caller should 

briefly explain the alert level, the student concerned and the location. 

Removal from the classroom and internal suspension: 

• Short-term removal from the classroom may be appropriate where a student needs time and space 

away from the group, where the group needs to be kept safe, or where a fresh start is more likely after 

regulation. 

• Removal should be used for the minimum necessary time, be supervised, and be appropriate to the 

age, maturity, disability, understanding and emotional state of the student. 

• Internal suspension may be used as part of a structured response to serious incidents where the 

student has some level of understanding and responsibility, and where school believes this will support 

reflection, safety and repair. 

• Internal suspension must not be confused with seclusion. Seclusion is a safety measure involving 

confinement away from others and preventing a student from leaving. Internal suspension or classroom 

removal must be supervised, planned, recorded, proportionate and in line with school procedure. 

• Full details of internal suspension, including work provided, parent communication, reintegration and 

follow-up, must be recorded on CPOMS. 

• Formal suspension from school is rare and remains a last resort where there has been significant or 

repeated risk, and where all other attempts to support the student have been insufficient. Formal 

paperwork, LA notifications, parent letters and reintegration processes must be completed as required. 

D. Restrictive interventions, including reasonable force, restraint and seclusion 
Riverside recognises that restrictive interventions, including reasonable force and seclusion, can have 

a significant impact on students, staff, parents and the wider classroom. The school’s priority is to 

minimise the need for restrictive interventions through early support, prevention and de-escalation. 

There are, however, times when restrictive interventions may be lawful and necessary to keep 

individuals and the wider school community safe. 

Definitions 

• Restrictive intervention: a means to prevent, restrict or subdue movement of the body, or part of the 

body, of a student. This includes physical and non-physical actions that restrain students in different 

ways. 

• Reasonable force: a term used in legislation which includes physical restrictive interventions. 

Reasonable means using no more force than is necessary for the least amount of time, depending on 

the circumstances. 

• Significant incident: any incident where the use of force goes beyond appropriate physical contact 

between students and staff. This includes when physical force is used to implement a non-physical 

restrictive intervention. 

• Seclusion: a non-disciplinary intervention involving keeping a student confined to a place away from 

others and preventing them from leaving, either by physical obstruction, blocking, or making them 

believe they will be punished if they try to leave. 

• Restraint: a non-disciplinary intervention which immobilises a student or limits their movement. This 

may or may not include direct physical contact. 

Who can use reasonable force? 

• All members of school staff have a legal power to use reasonable force in certain circumstances: to 

prevent or stop a student causing injury to themselves or others, committing a criminal offence, 

damaging property, or causing disorder among students at the school. 
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• Although all members of staff have this legal power, staff who are likely to need to use reasonable force 

and/or other restrictive interventions should be adequately trained in safe and lawful use and in 

preventative strategies. 

• At Riverside, planned restrictive physical intervention strategies should only be used by staff who have 

been trained and authorised by the Headteacher, except in an emergency where immediate action is 

necessary to prevent serious harm and no trained member of staff is available. 

• Staff must always act within their training, competence, risk assessment, the student’s Behaviour 

Profile, safeguarding procedures and this policy. 

Staff Safety Training Ltd 

• Physical intervention training at Riverside is provided by Staff Safety Training Ltd. 

• The Headteacher maintains a centrally held and regularly updated record of staff who have completed 

Staff Safety Training Ltd training and are therefore authorised to use restrictive physical intervention 

where absolutely necessary to maintain safety. 

• Authorisation is granted by the Headteacher in line with training, competence, risk assessment, 

safeguarding requirements and the needs of the school. 

• The school aims to ensure that staff who work regularly with students where the use of reasonable 

force and/or other restrictive interventions may be required receive appropriate training and refresher 

updates. 

• Training must reflect the principles of the April 2026 DfE guidance: prevention, de-escalation, risk 

reduction, lawful and proportionate use, the least restrictive approach, respect for dignity, and post-

incident support and review. 

• Training materials and guidance are made available to staff for reference and professional reflection. 

Staff must not use techniques that are outside their training or that are prohibited by this policy. 

Where could situations involving the need for physical intervention occur? 

• At school. 

• On school transport, including cars or minibuses driven by school staff. Aggressive behaviour in moving 

vehicles is potentially dangerous. In this event the driver should bring the vehicle to a halt when safe, 

and allow the escort or appropriately trained staff to manage the situation. 

• In public places or on off-site visits. Staff should not believe that being in public grants them any greater 

rights to use physical force than when on school premises. 

• Staff on off-site visits with students who have very complex needs should carry school information 

cards that can be handed to any passers-by who might have witnessed an incident of challenging 

behaviour. These cards explain the type of school Riverside is and invite members of the public to 

contact the school for further information. 

Determining whether a restrictive intervention is appropriate 

The decision on whether it is reasonable to use a restrictive intervention depends on the individual 

circumstances. Staff should consider: 

• Is it necessary? Are there other more effective, less restrictive ways to manage the situation? Is the 

intervention likely to reduce risk, or might it escalate the situation or cause more harm than the 

behaviour itself? 

• Is it proportionate? Staff should use the least amount of force or least restrictive intervention necessary 

for the least amount of time. If the intervention is escalating the situation, staff should reconsider and 

attempt an alternative strategy where possible. 
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• Have you considered the student’s welfare? Staff should consider medical conditions, SEND, trauma, 

sensory impairment, communication difficulties, age, size, protected characteristics, emotional state, 

dignity, location and the likely psychological impact of any intervention. 

• Can the student understand what is happening? Staff should clearly and calmly communicate what is 

happening and why, using verbal and/or non-verbal strategies, and allow processing time where 

possible. 

• What do staff who know the student well know about the current risk, triggers and strategies? Where 

possible, staff should communicate with other adults to understand broader risks in the environment. 

Positive handling guidelines 

• After all reasonable attempts to control the situation, such as allowing space, reducing demands, 

reasoning where appropriate, distracting, changing adult, removing audience or removing triggers, 

have failed, the student should be told calmly that staff need to help keep everyone safe. 

• Staff should call for assistance using an Alert as soon as possible. A colleague can help and act as a 

witness. 

• In the case of older or physically stronger students, staff should not attempt restrictive physical 

intervention unaided unless they are confident they can control the situation safely and there is an 

immediate need to act. Staff also have a duty of care to themselves. 

• Any hold or physical intervention must follow Staff Safety Training Ltd training, the student’s risk 

assessment and the principle of least restriction for the least time. 

• If a student continues to act dangerously, it may be necessary to continue a safe intervention only for 

as long as it takes for staff to be sure that the immediate risk has reduced. 

• As soon as the immediate risk of harm has reduced, the intervention must be reduced or stopped. 

• Staff should monitor the student’s breathing, colour, distress, communication and physical presentation 

throughout, and seek medical support if needed. 

• Where possible, staff should avoid intervening in a way that takes place in front of peers or increases 

shame, distress or audience effect. 

Unacceptable uses of force 

• It is illegal to use force on a student for the purpose of punishment. 

• Students must not be restrained in a way that affects their airway, breathing or circulation, including by 

covering the mouth or nose, or applying pressure to the neck region or abdomen. 

• The use of force can be dangerous, particularly on the ground. If a student is unintentionally held on the 

ground, staff should release their holds or reposition into a safer alternative or standing position as 

quickly as possible. 

• Restrictive intervention must not be used to enforce compliance where there is no immediate risk that 

justifies the intervention. 

• Staff must not use techniques that are not part of their training, are unsafe, are degrading, or are not 

reasonable and proportionate in the circumstances. 

Appropriate physical contact that is not restrictive intervention 

There are circumstances when it is appropriate for staff to have some physical contact with students 

which does not give rise to any question over the use of reasonable force or restrictive intervention. 

This will depend on the circumstances and the student’s needs. Examples include: 

• Giving first aid. 

• Guiding or escorting students safely, for example when walking around school or on a school trip. 

• Helping a student to a space they have chosen to access to self-regulate. 

• Comforting a distressed student where this is appropriate and welcomed. 



Riverside School - Behaviour as a Form of Communication Policy 

Page 16 

• Congratulating or praising a student, where appropriate. 

• Supporting personal care, moving and handling, therapy, PE or curriculum activities in line with agreed 

plans and training. 

Staff should use professional judgement and have regard to safeguarding policy, the presence of 

other adults, the student’s age, SEND and vulnerabilities, the student’s known preferences, and 

whether alternative strategies can be used. 

Seclusion 

• Seclusion should only be used as a safety measure to protect others from harm when a student is 

experiencing high levels of emotional or behavioural dysregulation. In such circumstances the student 

is not acting with intent. 

• Seclusion must not be implemented through threat of punishment and must not be used as a 

disciplinary response to deliberate or wilful misbehaviour. 

• The place to which the student is confined must be safe and must not feel threatening or intimidating to 

the student. 

• The student must be supervised at all times during the period of seclusion. 

• As soon as the immediate risk of harm has reduced, the student must be allowed to leave. 

• Any incident involving seclusion must be recorded and reported on CPOMS in line with Section E of 

this policy. 

• Where a planned approach could meet the definition of seclusion, this must be considered carefully by 

senior leaders and reflected in the student’s Behaviour Profile, risk assessment and parent 

communication. The use of seclusion must still be recorded and reported even if it is included in a plan. 

Searching students 

The Headteacher and staff authorised by the Headteacher have statutory powers to search a student 

or their possessions where they have reasonable grounds to suspect that the student may have a 

prohibited item. Reasonable force may only be used to search for legally prohibited items, not for 

items banned solely under school rules. Staff must follow the current Searching, Screening and 

Confiscation guidance and Riverside safeguarding procedures. 

E. CPOMS recording, reporting, review and data analysis 
All behaviour-related reporting at Riverside is completed on CPOMS. This includes behaviour 

incidents, safeguarding concerns, significant incidents involving the use of force, seclusion, restraint, 

injuries, parent communication, debriefs, follow-up actions, Behaviour Profile reviews and agreed 

changes to plans. 

Recording significant use of force 

• The Governing Board must ensure that a procedure is in place for recording each significant incident in 

which a member of staff uses force on a student. 

• Incidents must be recorded on CPOMS as soon as practicable after the event. Staff involved should 

endeavour to complete the CPOMS record no later than the same day. 

• A CPOMS record is required even if the use of restrictive intervention in certain circumstances is 

agreed with parents as part of a Behaviour Profile, risk assessment or behaviour support plan. 

• The CPOMS record should be completed by the staff member(s) involved, with senior leader oversight. 

The CPOMS record should include, as a minimum: 

• Names of the student and staff directly involved. 

• Any relevant needs or circumstances of the student, including SEND, medical needs, communication 

needs, sensory needs, vulnerabilities and SEN status where applicable. 
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• Time, date, location and approximate duration of the intervention. 

• A brief account of the incident, including what led up to the incident, identified or potential triggers, 

preventative or de-escalation strategies used, and, where relevant, what type of reasonable force was 

applied and the degree of force used. 

• A brief account of why the use of force was assessed as necessary in that instance. 

• Details of any physical injuries sustained by students or staff, and any medical assessment or 

treatment provided. 

• Any post-incident support, debrief, reflection, relationship repair, parent communication, plan review or 

other follow-up action. 

• The views of the student and/or witnesses where appropriate and accessible. 

• Whether the Behaviour Profile and risk assessment were followed, and whether they need to be 

reviewed. 

Reporting significant use of force to parents 

• Each significant use of force must be reported to parents as soon as practicable after the incident. Staff 

should endeavour to do this no later than the same day. 

• The report to parents should be in writing, for example by email or other school communication system, 

and should also be recorded on CPOMS. 

• The report should include the time, date, location and approximate duration of the intervention; a brief 

account of why the intervention was assessed as necessary; a brief account of what type of force was 

applied and the degree of force; and details of any physical injuries sustained, if applicable. 

• The requirement to report applies even if the use of restrictive intervention in certain circumstances is 

agreed with parents as part of a Behaviour Profile, risk assessment or behaviour support plan. 

• Exceptions to the requirement to report are where the student is aged 20 or over, or where reporting to 

a particular parent would be likely to result in serious harm to the student. In this instance, staff must 

follow the legal reporting route set out in the April 2026 guidance and seek advice from the DSL / 

Headteacher. 

Recording and reporting seclusion and non-force related restraint 

• The Governing Board must ensure that a procedure is in place for recording each seclusion or restraint 

incident as part of the duty under the Schools (Recording and Reporting of Seclusion and Restraint) 

(No. 2) (England) Regulations 2025. 

• An incident of restraint may occur with or without direct physical contact. For example, limiting a 

student’s movement by removing a mobility aid would need to be recorded even if no direct physical 

hold was used. 

• Seclusion and restraint incidents must be recorded on CPOMS as soon as practicable after the event. 

Staff involved should endeavour to complete the CPOMS record no later than the same day. 

• Parents must be informed as soon as practicable after the incident and staff should endeavour to do 

this no later than the same day, unless a legal exception applies. 

• If a restraint incident also constitutes a significant use of force, Riverside will follow the reporting 

procedure for significant use of force. The same information does not need to be reported twice, but the 

CPOMS record must be clear and complete. 

Post-incident support and review 

• All incidents involving restrictive intervention should be evaluated as soon as practicable after the event 

to understand why it was used, the impact on students and staff, patterns and trends, and how the use 

of restrictive intervention might be avoided in future. 



Riverside School - Behaviour as a Form of Communication Policy 

Page 18 

• If appropriate, the student and staff member involved should receive medical assessment and 

treatment for any injuries as soon as possible. Injuries must be recorded through the appropriate school 

health and safety procedures as well as on CPOMS. 

• A follow-up conversation should take place to support reflection, learning and wellbeing. This should 

look to understand what happened and why, based on separate reflections from staff and students 

where possible, and should aim to repair and rebuild relationships through dialogue. 

• The debrief should ideally be facilitated by a member of staff who was not directly involved in the 

incident, such as a senior leader, Behaviour Lead or SEWT member. 

• Students who witnessed a distressing incident should be offered appropriate support where necessary. 

• Where a student is subject to repeated restrictive interventions, prolonged interventions, or 

interventions that are not reducing risk, senior leaders must review the Behaviour Profile, risk 

assessment, environmental factors, communication support, staffing, medical information and multi-

agency input. 

• The outcome of debrief, review and any agreed changes must be recorded on CPOMS. 

Use of CPOMS data 

• Senior leaders will review CPOMS behaviour and restrictive intervention data to identify patterns, 

repeated triggers, high-risk times, high-risk locations, staff training needs and the impact of support 

strategies. 

• CPOMS data will inform individual Behaviour Profile reviews, SEWT involvement, PBS planning, staff 

CPD, risk assessment and whole-school improvement planning. 

• Governors will receive appropriate reports and analysis, including consideration of whether restrictive 

interventions are being used disproportionately in relation to students who share protected 

characteristics, have SEN, or have other vulnerabilities. 

• Data must be interpreted carefully and proportionately, recognising the complexity of individual student 

need and avoiding over-interpretation of small samples. 

F. Complaints and allegations 

• Any complaints regarding the use of restrictive interventions should be dealt with in accordance with 

Riverside’s normal complaints procedure. 

• If an allegation regarding inappropriate use of force, restraint, seclusion or other restrictive intervention 

is made against a member of staff, the procedures in Keeping Children Safe in Education and 

Riverside’s Safeguarding and Child Protection Policy must be followed. 

• The Headteacher, DSL and Chair of Governors will ensure that allegations are managed appropriately, 

including consultation with the Local Authority Designated Officer (LADO) where required. 

• Staff should be supported through any allegation or complaint process in line with safeguarding 

requirements, HR procedures and the need to maintain student safety and confidence in school 

systems. 
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OTHER RIVERSIDE RELATED POLICIES AND DOCUMENTS 
• Anti-Bullying Policy 

• Understanding Autism at Riverside 

• Communication Policy 

• Online Safety Policy 

• Safeguarding and Child Protection Policy 

• CPOMS Recording and Reporting Procedures 

• Policy for Use of Chill-Out Rooms when Managing Challenging Behaviour 

• Health and Safety Policy and accident / incident reporting procedures 

• Suspension and Permanent Exclusion procedures 

• Searching, Screening and Confiscation procedures 

• Staff Safety Training Ltd training materials and school authorisation records 

• Department for Education: Restrictive interventions, including use of reasonable force, in schools: 

Guidance for schools in England, April 2026 

• Schools (Recording and Reporting of Seclusion and Restraint) (No. 2) (England) Regulations 2025 

• Education and Inspections Act 2006, especially sections 93 and 93A 

• Equality Act 2010 

• Human Rights Act 1998 

• Keeping Children Safe in Education 


